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Grammar A Little Differently

From Carroll, Lewis Through The Looking Glass

There was a book lying near Alice on the table, and while she
sat watching the White King (for she was still a little anxious
about him, and had the ink all ready to throw over him, in case
he fainted again), she turned over the leaves, to find some part
that she could read, "--for it's all in some language | don't
know," she said to herself.

It was like this.

YKCOWREBBAJ

sevot yhtils eht dna ,gillirb sawT’
ebaw eht ni elomig dna eryg diD
,sevogorob eht erew ysmim |IA
.ebargtuo shtar emom eht dnA

She puzzled over this for some time, but at last a bright
thought struck her. "Why, it's a Looking-glass book, of course!
And if | hold it up to a glass, the words will all go the right
way again.'

This was the poem that Alice read.

JABBERWOCKY

"Twas brillig, and the slithy toves
Did gyre and gimble in the wabe;

All mimsy were the borogoves,
And the mome raths outgrabe.

"Beware the Jabberwock, my son!

The jaws that bite, the claws that catch!
Beware the Jujub bird, and shun

The frumious Bandersnatch!"

He took his vorpal sword in hand:

Long time the manxome foe he sought--
So rested he by the Tumtum tree,

And stood awhile in thought.

And as in uffish thought he stood,
The Jabberwock, with eyes of flame,
Came whiffling through the tulgey wood,
And burbled as it came!

One, two! One, two! And through and through
The vorpal blade went snicker-snack!





He left it dead, and with its head
He went galumphing back.

“And has thou slain the Jabberwock?
Come to my arms, my beamish boy!
O frabjous day! Calloh! Callay!
He chortled in his joy.

‘Twas brillig, and the slithy toves
Did gyre and gimble in the wabe;

All mimsy were the borogoves,
And the mome raths outgrabe.

"It seems very pretty,' she said when she had finished it, "but
it's RATHER hard to understand!" (You see she didn't like to
confess, ever to herself, that she couldn't make it out at all.)
“Somehow it seems to fill my head with ideas--only | don't
exactly know what they are! However, SOMEBODY killed SOMETHING:
that's clear, at any rate--'






The Noun Phrase: Adding Intensifiers

So far we have determined that sentences have a subject and a predicate and we can
represent this situation as follows:

S =2 NP VP

P e

A Sentence consists of a Subject (Noun Phrase) and a Predicate (Verb Phrase)

The first noun phrase in a simple sentence is the sentence’s “subject.”

We have also begun to see that the subject noun phrase (and other noun phrases for that
matter) can be broken down as follows:

NP=>» (Det) (Adj)* N
// J\

A Noun Phrase consist of an optional determiner, optional adjective phrases and one houn.

...or at least this is what I said at the time. The situation just described is not entirely
accurate though. How is this so? Lets take a look at a few sentences:

The incredibly happy student had his homework complete.
The somewhat sad student did not.

The extremely cold, brutally crisp morning was at least sunny.
A really old, weird cat lives in our house.

In all of these sentences we have a word that appears in front of the adjective: the
adjective happy has the word incredibly in front of it; the sadness of the student is
modified by the word somewhat; cold has extremely and the cat not just old...she’s really
old. She’s not really weird but could be in other sentences; in this sentence though, she’s
just normal weird.

All of these words—happy, indridibly, somewhat, extremely and really—seem to be able
to appear in front of an adjective. They can’t appear behind the adjective. And when
they appear in front of the adjective they colour or modify the meaning of the adjective.
These words are not “obligatory” in terms of their appearance: they don’t have to show
up in front of the adjective that they modify. Thus it is possible to say, for instance:






The happy student had his homework complete.
The sad student did not.

The cold, brutally crisp morning was at least sunny.
An old, weird cat lives in our house.

And we seem to be able to move these little word around to accommodate different
adjectives. Each time though, the word in question seems to affect the adjective
following it. Thus for instance: we could re-write the third sentence:

The brutally crisp morning was at least sunny.
The crisp brutally cold morning was at least sunny.

The word brutally in the first sentence modifies the adjective crisp whereas in the second
sentence it modifies cold: It modifies the word that follows it. Once again, if we look at a
lot of well-formed English sentences (sentences that are considered to be grammatically
correct and readable in English), we will see that the ideas just outlined seemed to hold
pretty consistently. And having made the above observations we can make a rule about
adjectives and these other words that intensify adjectives and the way that these two
words function as a unit. We’re going to call this unit an adjective phrase (not just an
adjective) and the rule for an adjective phrase goes like this:

AdjP=> (int) adj

Where int stands for intensifier. In many grammars these words that intensify or
somehow alter the meaning of an adjective are usually referred to as adverbs. We’re
going to save the “adverb” word for something else though, and instead we are going to
call these words (that we’ll later find our are a sort of subcategory of adverbs)
intensifiers.

And we’ll alter our noun phrase rule as follows:
NP> (Det) (AdjP)*N

In other words and adjective phrase can have an optional intensifier (but it doesn’t need
to have an intensifier) and there must be an adjective. The adjective phrase does not have
to be in the noun phrase though. How do we diagram this? In class we will fill in the
sentences following sentences together, and then we will go home and try out a few
sentences with adjective phrases in the subject noun phrase.






The student had his homework complete.

The very happy student had his homework complete.
The somewhat sad student did not.
The  extremely cold, brutally crisp morning was at least

sunny.





This long, really wavy grass really needs cutting .

Homework:

A really old bicycle was in the ditch.

A fresh apple can be refreshing.

An cold, really large, red apple is even better.

A heavily polished apple is the best.

The older, generally weird English teacher has a fixation with apples!!

This long, complicated, very confusing, adjective-intensive sentence includes
several adjective phrases.

7. This nominally difficult, extremely interesting grammar homework is complete.

ook owdE






Noun Phrase: The Final Frontier
(...well for us, for now at least!!)

We are beginning to develop a fairly sophisticated understanding of the noun
phrase. We have done so, over the past few classes, mostly by looking at what linguists
(people who examine how language works) have found after examining a lot of sentences
that use Standard English. It might be interesting to actually examine a construction that
appears in English, and then attempt to account for this structure the way that linguists
and grammarians do this stuff. This way we’ll get a sense of how this work is done.

Here are a few sentences. We’ll work with these to see what we can come up with:

The boy on the bus looked out the window.

A bird in the hand can be very messy.

The book on the shelf down the hall should be on my desk.

A rather significant break in the order of events occurred.

A break in the very structured order of the extremely important events
happened.

A broken window on the car could be seen.

7. The book on the girl’s desk was about basketball.

arwE
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How do these sentences work?
In your groups prepare to describe the following to the rest of class:

1. The subject noun phrases for each sentence shown above (remember to use
the “replacement test” that we talked about in class: where does the noun
phrase begin and end? What is the largest unit that can be replaced with a
pronoun?

2. Any “new” noun phrases that seem to be “inside” the subject noun phrase.
Again see if you can replace them with pronouns. Now: see if you can
diagram the structure of these noun phrases.

3. Any new types of words that we have not seen or discussed thus far in class.

Once we have examined these sentences as a class we will try to develop and show a
“rule” that accounts for:

a) These new words and the noun phrases that seem to be connected to them
b) The noun phrase’ relationship to these new words.





Prepositional Phrases

Noun phrases can include one more element—a prepositional phrase. The
prepositional phrase takes the following form:

PP=>P NP
Which is to say that prepositional phrases include an obligatory (it must have a)

preposition and an equally obligatory noun phrase.
The noun phrase now looks like this:

NP — (%)(Quant)(AdJP)N (PP)

Once again, because a prepositional phrases can appear in noun phrases, and because that
prepositional phrase can contain a noun phrase, we have the possibility of recursion. This
IS so because the noun phrase inside the prepositional phrase can contain....a
prepositional phrase, and that prepositional phrase can contain a noun phrase and so on.
Confusing just yet? Lets try a few out and see if we can establish how this works.

The boy on the  bus  looked out the window.

A bird in the  hand can be very messy.





The book on the  shelf down the hall should be on my desk.

A rather significant  break in the  order of events occurred.

A broken window on the car could be seen.





The book on the girl’s desk was about basketball.

Homework:

The dog wants out.

The school’s large, barren roof is covered with snow.

The little kids in the yard were playing football.

The screams from the playground at Keys could be heard in our classroom.

The large, very grungy desk’s rather old, scratched surface was covered in paper.
A monitor on the grungy desk was glowing in the dark.

The hair on the wart on the frog on the bump on the log in the hole at the bottom of
the sea was brown.

NogakowdhE






1. A break in the wvery long series of somewhat confusing noun phrases eventually occurs.






Subject Noun Phrases: The last Item
We have been checking to see if a noun phrase is a noun phrase, by replacing the

suspect phrase with a pronoun—Ilittle words like I, We, You, He, She, They, It in the case
of subject noun phrases, and My, Our, Your, His, Her, Its, Their in the case of the
possessive noun phrase. The use of these pronouns provide us with a clue that helps
explain the last item that we need to add to our noun phrase as it stands right now.

So what is the last item? Well, if you think about it, being able to replace
something like:

Her small, rather beat-up little desk wasn’t big enough for her books.
with

It wasn’t big enough...

Suggest that this:

Det .
(W](Quant)(Ade)N (PP)

can be replaced with this:
Pro

...or to describe this in terms of our NP description:

Det .
(NPJ(Quant)(Ade)N (PP)

Pro

NP —

| know it’s going to be pretty difficult to create sentence trees for sentences with a
pronouns standing in for a noun phrases but I think you can do this....let’s try a few out:

1. 1 find  this difficult.





2. He ate  some ice cream.

3. You may as well go to the store with them.

4. Pronouns are my friend!

5. They diagram easily.





Test on

Lots of sentences to diagram!

Il Try to diagram the subject noun phrase for as

many of these as you can. We’ll take them up on , try out

a few more and then prepare for the test on

1.
2.

13.

14.
15.
16.
17.
18.

19.
20.

21.

22,
23.

24,
25.

26.

The drapes on the classroom’s windows were falling apart.

My computer’s small monitor is being replaced.

The bright, gorgeously beautiful day in the early part of December didn’t last
long.

The student’s somewhat irritating ipod could be heard down the hall.
Robert’s large rather obnoxious Doberman Pincer’s disgusting drool dripped on
me.

| did not complain.

Anther man in the elevator with me on that day did complain.

He is dead now.

The other students in the gym wrote for hours.

. My rather rowdy, obnoxious friends did not.
. 1 did not.
. All of the students in the gym down the hall by the pop machine in the south end

of the school wrote the test.

The very evil, conniving, immensely dastardly teacher sat at his computer
devising difficult sentences.

He needs to get a life.

Richard’s not-to-bright cat’s brain cavity is for rent.

The cold white sand on the beach out my window looks very lonely right now.

Go for it!!

(trick sentence. Hint, who is the subject of this sentence? and also of sentences
like (I’ll try to keep it close to home for you): Go to your room. Finish up the
dishes please. Eat the lasagna, not the cookies. Wear the blue shirt then, the red
one is in the laundry)

| am getting close to the end.

The second-last sentence on this piece of paper in the exercises in the noun-phrase
package has some recursion happening.

The last sentence in Mr. Jones’ set of questions on the last exercise of our
discussion of noun phrases should be a “pizza question.”

A long, very beautiful day is about to happen.

The twenty five students in the classroom down the hall are working on
computers

Several of the pens in the pocket of my shirt fell out on the floor.

The long, arduous drive to the home of my friend’s favourite childhood
experiences was mind-numbing.

The sentences on these sometimes irritating, nonetheless useful exercises are
occasionally difficult





Here’s something different. Instead of diagramming a sentence, here are some diagrams:
your job is to develop a sentence that will fit the diagram. For instance, if we start with
this particular tree

NP/ S \ VP
) N

NP Quant AdjP N
/\ /\
Det N Int  Adj

we could create the following sentence

NP/ S \ VP
D N

NP Quant AdjP N
/\ /\
Det N Int Adj
The Cat’s five very cute babies slept _quietly.
Your turn:

1. NP/ S \ VP
P N

NP Quant AdjP N

— T /T~
Det N Int Adj






NP/ S \ VP
P N

Det Quant AdjP Ade N

R0

\ VP
/ l\

AdjP AdjP
Det N Int  Adj Adj Int Adj

4.

Come up with one yourself that you think could be used to stump either your teacher or
someone else in class.







P RPOO~NO UL, WNERE

s
w N

Sentences for Review

The wind in the trees is making a low, whistling noise.

The ducks on our beach enjoy pizza crust and other tasty, delectable left over trash.

They also eat grass and an assortment of little fish.

The books in Mr. Jones’ other classroom are about geeky computer stuff.

My computer and My friends’ computers have a virus so we have been going to the library.
Diagram these sentences and you will do well on the test.

My lunch includes a lot of healthy stuff.

The boards in my old classroom may have been white boards.

I like chalkboards because you don’t get a lot of messy black stuff on you from them.

My favourite boards must be the ones in my old school.

Many of the boards in my old school had been used to teach my friends and myself, and | also taught on
those same blackboards in a couple of the rooms in that school.

I taught in my old grade 11 math class but I taught English and Computer Science in.

. That pizza will be eaten by the students in this class and they deserve it.





		Sentences for Review




Conjunctions: Joining Like Elements

Conjunctions—words like and, but, or and so—are to the English language, what
the best piece of lego is to toys: they let you join all sorts of things together: you put all
kinds of things together:

adjPs with adjPs,
It was a dark and stormy night.

advPs and advPs,
She spoke quietly and persuasively.
NPs and NPs,
| ate a balony sandwich, two piece of pizza and an apple
Ns and N,
The apples, oranges and avocados were all in the same bowl.
VPs and VPs,

I ran to the bus, hopped on quickly, and sat at the back.
Ssand Ss

You can conjoin sentences but when doing so It’s a bit like perfume in that a little is
good, and a lot is a lot so if you are wise you’ll use your conjunctions carefully.

This last item shows how conjunctions can be used to make up some great sentences, but
at the same time, as the sentence points out: too much is too much. With this in mind
we’ll first learn how to recognize the way that conjunctions are used, and then, as we
make our way into the remainder of the course, we’ll work on using them well.

Conjunctions join like categories. The syntax for the diagramming conjunction is as
follows:

C > C(conj O)*

where C is some phrasal or lexical category. And note that our star (means can be
repeated) shows up again. When being diagrammed, the conjunction itself is not marked
as any lexical category. Instead the fact that two nodes are identical and the child of a
like category, indicates that two items are being conjoined and but then the conjunction
that is being used is marked as follows.





(This sentence has two conjoined verb phrases.)

S

_—\

NP VR
/ \
VP\ " \
NP PP
\
|NP
Pro V Quant N Conj V P Det N

| ate some icecreamand went for a run.

Here’s another one with two conjoined subject noun phrases.

— =
N V.
NPT\ P A Y P\PP
\ \ N
PP P\ /NP
l|\lP\ \ NP
Det N P Det\N\ conj Det N P Det N Bejg V P Pro N

The boy in the classroomand the girl in the hall were working on their math.

In class we’ll add a few more with some other categories conjoined. 1’d add a couple
more here but it takes quite a bit more time to diagram them than it does on the board so

we’ll do them in class.





Lets try a few out:

Complete these to be submitted as a hand in exercise tomorrow.

SAEIE S

IS

My cat ran away and | got frustrated

I looked for it in the yard, in the garage, and in the basement.

It was cold and rainy and dark.

The cat eventually zipped in the house, and snuggled on her blanket.

The grammar exercise, my math homework and a lack of chocolate chip cookies
in the house made the evening a long one.

The kids on the bus and the old people on the street went into the theatre.

This exercise is finally over and I’m happy to see the end of it.





		Conjunctions: Joining Like Elements




Recognizing and Correcting

Comma Splices (C.S.),
Fused Sentences (F.S.),
Run On Sentences (R.O.S.)
Sentence Fragments (frag)

>

We now understand that sentences consist of a subject and predicate, that the subject
noun phrase consists of a number of elements that must be assembled in a particular
order, that the predicate consists of a verb phrase and an optional series of additional
phrases (noun phrases, adverb/adjective phrases prepositional phrases etc.). The
advantage to knowing about this set of relationships has to do with the fact that this
understanding allows us to begin to understand and check for some of the common errors
that are accounted for on our list of of marking symbols and related resources. For
instance, we can begin to understand, describe and then fix the following:

| My dog was running through the street, he was really upset.

This "sentence™ would be marked "C.S." (Comma Splice) as it really consists of
two sentences: "My dog was running through the street™ and "He was really upset.” The
two parts of this so-called "sentence" have subjects: "My dog" and "He" respectively;
each has a verb: "running" and "was"; and each has an element which completes the
predicate: the first contains the prepositional phrase "through the street" and the second
contains an adjective phrase "really upset."” The problem is that these two sentences are
held together with a comma. To fix this the sentence would have to be broken up into
two sentences or held together with a conjunction.

Simply running these same two sentences into one another...

| My dog was running through the street, he was really upset

yields another error called a fused sentence that is marked F.S.. (Fused Sentence). It
would need to be corrected as above

Another sentence level error, that we should be able to recognize, occurs when several
sentence are run together using conjunctions:

My dog was running through the street, he was really upset and I started to run after him
but then he took off in another direction so | turned around and went back but then |
didn't know what was going on and I lost him for a while.

This particular error is known as a Run On Sentence and is marked R.O.S. Run on
sentences use conjunctions to hold sentences together properly, but then get a little out of
hand as they do so over and over again.





One final error is the sentence that is missing one of its key components that make it a
sentence: the subject, part off the predicate, or, in the case of conjoined items, part of the
conjoined structure. This is called a Sentence Fragment and is marked “frag.”

But he was really at home.

He ran away, jumped on the bus.

Exercise:

Mark all of the C.S., F.S. frag. and R.O.S. errors in the following and then re-write this
passage with the errors you have identified corrected.

These sentences go on and on, I'm getting sick of it. Mr. Jones should stop making us do
these things or we will complain to the management and get him fired and then he'll have
to live on the street and go around correcting the spelling on the other panhandler's
cardboard cards asking for change. A major gas!! I'll get to sit here and do nothing it'll
probably get kind of boring, but then I'll get used to it. Believe me!! I'll use my time
wisely, take up knitting or something, read a book (an interesting book), it'll be fun. The
novelty will wear off probably though and then I'll long for the old days of messing
around with double recursion, but I'll still survive knowing that I'm having fun and
turning into a sort of functional illiterate that doesn't know how to put sentences together
and runs off at the mouth (or on the computer as | am doing here). A problem
eventually. Perhaps I should rethink this, learn how to deal with some of these errors, I'll

probably benefit in the long run education is important.
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Recognizing and Correcting

1. Pronoun Errors
2. Possessive Problems

We began our discussion of the sentence with the idea that a sentence has a subject and a
predicate:

S=> NP VP

and that the noun phrases contained within a sentences subject, that all noun phrases in
fact, are constructed as follows:

N i

which is to say that a noun phrase can have an optional determiner or embedded noun
phrase, a quant, adjective phrases, then the phrase's noun, followed by an optional
prepositional phrase. The other alternative is that this whole collection of bits could be
replaced with a pronoun.

As part of the process of learning about the noun phrase we learned that embedded noun

phrases that appear at the front of any parent NP are always possessives and need to be
marked as possessives. Thus, for instance, in the following sentence:

””\

\\ //;

he  bovy's dog went  to m

the noun "boy's" is a possessive and needs to be marked as such. Possessives are marked
with an apostrophe s (like this—*s) although there are some exceptions to this rule. One
of these exceptions has to do with the fact that we also use the letter s to mark plurals.





What do we do, for instance, if we wanted to write the sentence shown above for the case
of several boys' dogs....I think I've maybe just given it away! Did you notice?

Rule:
Use only an apostrophe to show possession when a plural noun ends in *'s"
i.e. The boys' dogs.
The dog's tails

"But what about the situation where you have, like a noun that ends in "s"?" you might
ask... or

What about situations where there are two people involved?
Some more rules:
Add - 's to show possession when singular nouns end in *'s"*
i.e. Mr. Jones's grammar exercises.
The business's problem.
Add - 's to only the last noun in a joint or group possession
i.e. Tim and Tom's books were on the shelf.

When these rules are not properly applied to a possessive in a piece of writing the
resulting error is marked Poss.

...50 that's one more set of errors that we can deal with. What about the following
situation?

The dog and the cat were sitting on the fence. Then it turned around and went
away.

Specifically, what does "it" refer to in the second sentence?

Errors resulting from situations where there is no clear referent for a pronoun, no clear
noun that is being referred to by a pronoun, are called Pronoun Referenc Errors and can





be marked Pro. Ref. or P.A. (short for "Pronoun Reference" and Pronoun Antecedent!
respectively).

Pronoun reference problems can take a number of forms but they are all similar in that it
is not clear what a pronoun is referring back to in a previous sentence, or in an earlier part
of the sentence where the pronoun resides.

Provide editor's correction marks for the following and then a corrected version of
the following. Correct all errors remembering that you now know about and should
be able to correct any sentence type errors (Fused, Frag., F.S., R.O.S. as well as P.A.
and Poss. Errors)

Mr. Jones class has to do this homework where they have to fix other student's mistakes,
then they have to check their answers'. It is not easy but Mr. Jones' assignments evilness
is well know around this schools halls' and is to be expected. | talked to one student and
then another we agreed that he is evil. "How do people get away with it" | ask, and you
might to. We should complain about these exercises difficulty and his evilness, and the
limit of the time that they have and how it's difficult to even understand it in the first

place.

! Antecedent is a word that means the thing which went before. So that when using a pronoun, a specific
noun would be used before, that the pronoun would clearly refer to. If there wasn’t (as in the case shown
here) there is no clear antecedent.
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Colloquialisms and Adjective/Adverb Errors

1. Colloquial Speech Errors (Coll.)
2. Adjective and Adverb Errors (Adj.) (Adv.)

Just a bit more review of grammar errors addressed through the year. The first of these
is an error marked Coll. on your work. Coll. is an abbreviation for colloquialism or
colloquial language. Another word used to describe colloquial language is what we often
refer to as "slang."

The term colloquial language describes words and phrases that might be acceptable in
day to day speech, or in non-academic settings, but that are not acceptable in academic
writing. Thus for instance, in the sentence:

He was dissing me big time.

the expressions dissing and big time are both colloquialisms-- language that should not be
used in formal writing. Instead the statement shown above should be written:

He was making fun of me a lot.

It might be argued that making fun is actually a colloquialism also. In some settings, on
legal documents for instance, it might be better to use a statement like:

He repeatedly swore at me and made slanderous remarks about my
mother.

So what's right? When is a colloquialism a colloquialism, and when is it appropriate
language? It really depends on the context. Language that might be appropriate to the
parking lot--the "dissing me big time" statement for instance--is not appropriate to the
formal essay because it includes language that is pretty group specific and can't be
guaranteed to communicate effectively with the mixed, academic audience--your peers
and your teachers--that an essay is directed toward. To communicate with this audience
you need to use a vocabulary that, while it might not be as colourful, can nonetheless be
guaranteed to communicate with this group; thus the "He was making fun of me a lot.”
version. At the same time while, realistically, your English teacher probably understands
what you mean with the dissing version, using the more academic sentence shows that
teacher that you are capable of using Academic English--the lingua franca® of
universities and colleges; and, after all, part of your teacher's job, is to determine if you
are ready and able to take on the academic challenge of university or college.

But if ""Coll.” errors are context-sensitive (if it depends on where you are, and what'’s
appropriate in that context) how do we know when an expression is colloquial? At

! lingua franca
n : a common language used by speakers of different languages [syn: koine]



http://dictionary.reference.com/search?q=koine



times this is not a problem--we all seem to be aware, for instance, that swearing is pretty
much out of the question in Academic English, more as a matter of decorum this time
around than it is a matter of clarity (another reason why we avoid colloquialisms). As the
example shown above suggest though, at times that which is considered "colloquial™ is a
bit of a judgment call. As a rule of thumb you might try the following: if you're not sure
that the expression you are wondering about is a colloquialism, but know of a way of
saying the same thing that is clearly not colloquial, then use the latter.

So what kind of writing is ** Academic English™? When is writing other than
"Academic?"" In class, essays and reports are generally considered to be academic
writing and should use Academic English. If you feel that a particular colloquialism is
absolutely essential to a piece of academic writing then you should place this expression
in quotation marks. Sometimes the use of such language can do a better job of conveying
things like emotional content, i.e.:

Clearly the students felt "ripped off" at the lack of adequate warning before the
test.

Such cited material should be used sparingly though. Poetry and creative writing, to the
extent that these forms attempt to convey some facet of day to day life, will, of course,
make use of colloquial language: it's pretty hard to reflect who we are outside of our
academic setting without using the language that shows up in these parts of our lives.

Adverb/Adjective Errors:
Adjectives should not be used as adverbs and vice versa. Thus, for instance, adjectives
should not be used as intensifiers in front of adverbs and adjectives. Intensifiers, as you

may recall, are really a form of adverb. As such, using adjectives as adverbs is
inappropriate, so that, for instance, it is not correct to say things like:

He-was-real-good-atplayving-hasebatk
in formal writing. The word "real” is an adjective, as in "it was real fruit in the bowl, not
fake plastic stuff.” The adverbial form of the word “real™ is "really” (remember how we
discussed the way that the most adverbs are formed by adding "ly" to the adjectival
form). Thus the sentence shown above should be written:
He was really good at playing baseball.

The error shown above would be marked "ad." in an essay.

Another comparable error involves doing the opposite of that just outlined, i.e. an
adjective is used where an adverb should be used. For example the sentence:

He drove quick.





includes the adjective quick (as in " the quick student™) where an adverb should be used,
i.e..

He drove quickly.

Exercise:
The following passage contains a number of grammatical problems. Circle
the location of each problem you find, number it, and, on a separate sheet
of paper use the number to describe the nature of the problem. Finally,
after having identified and described all problems provide a corrected
version of this passage.
This is a real easy exercise and | am going to do, like, real well on the exam although I'm
not quite sure if I'm going to screw up on the grammar part of the exam because Jones
will probably try to jerk us around and then I'll like tank the exam and bomb the course. |
do grammar stuff real slow, | hate it. But | gotta do it | guess A good place to start is this

exercise which is actually real hard now that I'm looking at it more closely and full of

lots of mistakes.
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Grammar and Order

JABBERWOCKY

"Twas brillig, and the slithy toves
Did gyre and gimble in the wabe;

All mimsy were the borogoves,
And the mome raths outgrabe.

‘Beware the Jabberwock, my son!

The jaws that bite, the claws that catch!
Beware the jubjub bird, and shun

The frumious Bandersnatch!

He took his vorpal sword in hand:

Long time the manxome foe he sought--
So rested he by the Tumtum tree,

And stood awhile in thought.

And as in uffish thought he stood,
The Jabberwock, with eyes of flame,
Came whiffling through the tulgey wood,
And burbled as it came!

One, two! One, two! And through and through
The vorpal blade went snicker-snack!

He left it dead, and with its head
He went galumphing back.

"And has thou slain the Jabberwock?
Come to my arms, my beamish boy!
O frabjous day! Calloh! Callay!
He chortled in his joy.

"Twas brillig, and the slithy toves
Did gyre and gimble in the wabe;

All mimsy were the borogoves,
And the mome raths outgrabe.

As we found out in class, although many of the words in Jabberwocky are
gibberish and do not have “dictionary meanings” (the are semantically empty—you can’t
find a definition for them in the dictionary), we are able to determine that, for instance,
there are things called borogoves, and that borogoves can be mimsy. But there is not a
thing called a mimsy. The borogroves were mimsy. Similarly there are raths that are
mome raths, and there are trees of the jubjub type; there are frumious bandershatches
and (my favourite) toves that are slithy.

After more discussion we began to realize that part of the way that we understand
whether a word represents a “thing ” or instead describes a “thing” has to do with word
order. We realized for instance, that in English, words that describe “thing” words can be





placed in front of those “thing” words. Similarly there seem to be these little words that
tell us whether the thing is a general thing (A slithy tove), or a specific thing (the slithy
tove) and these words appear in front of the describing words the thing word.

Lets give these types of word some names that we can use to identify this order. “Thing”
words, as many of you seem to sense, are formally referred to as “nouns.” The
describing words are called “adjectives” and the little pointer words (the words that say
“here comes a noun”) are called articles or determiners. If we look at a lot of simple
sentences in English we will find that these words appear at the beginning of simple
sentences in this order:

Det) (Adj)* N

where the brackets mean that the item—the determiner and/or adjective—are not
necessary: they can be in a sentence but don’t have to be. And the little star (this
guy=>*) means that the word—in this case the adjective—can be repeated.

All simple sentences include some form of this collection of elements at the front of the
sentence. If the sentence begins with such a collection—called a noun phrase—and then
has a simple “predicate” (the back part...we’ll get to it in a bit) the noun phrase at the
front is called the “subject.” Generally speaking, the subject is what the sentence is
“about.”

Here then are some simple sentences with a couple of simple subjects. In class we will
sort out how to diagram these, and then we will try out a few for homework.

S
Det adj N \
The ugly Jabberwocky ate my homework sir!!!

/S\

/NP\ "
Det aqj N

A bad day IS one with too much grammar homework.






Homework:

Create sentence trees for the following:

The large box contained some books.
Students live in this house.

The sturdy solid tree swayed in the wind.

Mr. Jones gave the class too much homework.
A broken computer is not much use.

arwDE

For fun if you’re a grammar geek: Identify and diagram any other NPs that you can find
in these sentences.






Special Adjectives, Noun Phrases in Noun Phrases

We now know that noun phrases can contain determiners (Det) and adjective phrases
(AdjP) and a single subject noun (N). We also know that adjective phrases contain an
optional intensifier (Int) and must have an obligatory adjective. We need to talk about
adjectives a little more. Then we can move on to a discussion of noun phrases built into
noun phrases.

Quantifiers:
Lets look at a few sentences:

The three cute cuddly little kittens snuggled together in the box.
Four fat frogs slept fitfully on the log.
Several sleepy students sat in the room.

All of these sentences contain a number, or a word that shows something about relative
quantity: “three,” “four,” and “several.” The big question, of course, is what kind of
words are these? Are they intensifiers, adjectives, nouns? If you think about it, these
words are really a form of adjective as they sit in front of nouns and are used to show
something about that noun (as most adjectives seem to do). But they don’t seem to take
an intensifier--you can’t say “the very three cute cuddly little kittens.” After all three is
three--there can’t be “very three” of anything. So if these number words are adjectives
they are a special kind of adjective because they don’t take an intensifier. At the same
time they aren’t interchangeable in the adjective phrase the way that some other
adjectives are. For instance in the sentence

The three cute cuddly little kittens snuggled together in the box.
It is possible to change the adjectives around, i.e.:
The three little cuddly cute kittens snuggled together in the box.
But the number word needs to stay out in front, i.e. it is not correct to say:
The cute cuddly three little Kittens snuggled together in the box.
Clearly “number words” need to be kept distinct from other adjectives. This is done by
calling these words “quantifiers” (Quant). We can add quantifiers to our noun phrase

rule as follows:

NP = (Det)(Quant)(AdjP)*N





Notice how the quantifier doesn’t have the “repetition asterisk” that adjective phrases
include. This is because there can only be one quantifier per noun phrase, ...which
makes sense if you think about it: if you said

The three, five, cute, cuddly, little kittens snuggled together in the box.

People would be inclined to say things like “well make up your mind....how many cats
were there anyway?” So only one quantifier per NP.

Possessive Noun Phrases:

What else is there? Well let’s take a look at some sentences that show possession:

Mr. Jones’ class is the most fun I’ve had in a long time.

The storm’s center was over Washington State.

The very large storm’s very tumultuous center was over Washington State.
The three long, very complicated sentences’ noun phrases were complicated.
Luigi’s cute cat’s belly was full.

....nhmmm. What’s going on here? Lets take a look at the first sentence to begin with.
Mr. Jones’ class is the most fun I’ve had in a long time.

What’s going on here? Well first of all, notice how the word class could take an
adjective phrase:

Mr. Jones’ very exciting English class is the most fun 1’ve had in a long time.

The next thing worth noting is the way that Mr. Jones’ is a possessive noun that is
appropriately marked with an * (An apostrophe).

Q. Do you use a single apostrophe | So how do we account for the fact that there

or ‘s to show possession after seems to be something that looks like a noun in
nouns ending in “s”? front of the rest of a noun phrase? Is “Mr.

A. Both are considered correct style | Jones’” a noun phrase? We could check this out
depending on the rules being used. | by trying to replace the item that we think might
Different organizations have be a noun phrase with a known noun phrase, i.e.:
different rules about this sort of
thing. Sometimes the rule changes The teacher’s class is the most fun I’ve had in a
depending on the organization that long time.

the writing is being put together for.

The tall fuzzy person’s class is the most fun 1’ve had in a long time.






Okay...but what else? Well, you may recall the test that will indicate that something is a
noun phrase: it can be replaced with a pronoun. Lets try this out on our sentence:

The teacher’s class is the most fun I’ve had in a long time.

His class is the most fun 1’ve had in a long time.
Or
Her class is the most fun I’ve had in a long time.

Seems to work huh. Except that the pronouns that we can use in this situation are slightly
different: they are possessive pronouns like my, our, your, his, her, their, its. So the
thing that appears at the front of our noun phrase is....another noun phrase. But is this
noun phrase part of the main “subject” noun phrase? Actually it is because the larger
unit—"“the teacher’s class”—in the first sentence here, for instance, can be replaced with
the pronoun “it” (using our same test

So (this is getting weird...but you’ll get it in a bit) how do we show that noun phrases can
show up inside noun phrases? We do this as follows:

NP — (%)(Quant)(Ade)N

Why do we show the Det and NP together? Because you can only have one or the
other. And both are optional. The situation is getting somewhat complex huh? It gets
much easier if you just do a few. So lets try a few out.

Mr. Jones’ class is the most fun I’ve had in a long time.

Mr. Jones’  exciting English class is the most fun I’ve had in a long time.





The storm’s center was over Washington state.

The wvery large storm’s very tumultuous  winds did much damage.

The three long, very complicated sentences’ noun phrases were difficult
to diagram.





Luigi’s

cute cat’s intellectual capacity is limited.

Homework (Draw Sentence Tree Diagrams For the Following):

HPwnh e

A book’s cover is only that.

The student’s large, rather heavy backpack sagged at the bottom.

The twenty-five girls’ piercing screams could be heard for miles.

The five, long, complicated English question’s answers were difficult to
write.

The last one was actually quite easy though.
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Verb Phrases: Sub-Categorized Items

You may think that we still have a long way to go as we have only addressed the noun
phrase. Have | got a surprise for you! Lets take a look at several sentences:

The boy ate the sandwich.

The boy ate my rather delicious lunch.

The boy sat on the stool in the lab down the hall around the corner.

The boy was very quit. (loud, obnoxious, small).
If you look closely at these sentences you will notice that all of the verb phrases in these
sentences(the “predicate” of the sentences) include the verb itself (we’ll talk more about
the verb itself over the next day or two) and some items that we have already seen when
discussing sentence subjects. Specifically:

Noun Phrases...

The boy ate the sandwich.

The boy might have eaten my rather delicious lunch.

Prepositional Phrases...

The boy had been sitting on the stool in the lab down the hall.





and Adjective Phrases.

The boy was very quiet.

A verb phrase then could be described as follows
VP=>»(Aux) V Subcat. Items

Where “ Subcat. Items* could be a NP, AdjP, or PP . We’ll use this “Subcat. Items” term
for a bit because the situation is actually a little more complex than it looks right
now....but we’ll get to that later. For the time being let’s diagram a few sentences using
what we know so far:

The book on Mr. Jones’ desk is a rather compendious dictionary.

It has many pages of useful information about word in the English language.

The big, musty thing is very heavy.

This supposedly complicated grammar is not very difficult.

Other students have diagrammed this very long adjective-intensive, mind-
numbingly-difficult, sometimes awkward sentence on the old-school, slate
blackboard of Mr. Jones’ classroom on the second floor of Mackenzie High
School in Deep River.

6. | smell a pizza question.

agrwdE
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Verb Phrases: Adding Adverb Phrases

So far we have seen that it is possible to add a variety of phrases—noun phrases,
adjective and prepositional phrases—to the verb phrase. What about these ones though:

He went quietly.
The rather unmannerly dog ate very loudly.
The folks in my programming class typed quite quickly.

What’s with the “quietly,” “very loudly,” “quite quickly?”

First of all: these phrases are commonly confused with adjective phrases, as they
seem to take an intensifier. Are they adjective phrases though? How can we check?

You may recall that one of the tests that we can use to determine if an item is the
construction (phrase) that we think it might be, involves substituting that item into a
sentence slot where this item should work. Thus, for instance, if the items we are trying
to categorize here are adjective phrases, we should be able to substitute them into known
adjective phrase slots like this:

The quietly boy ate lunch
The very loudly dog ate.....
The quite quickly students......

This doesn’t work though, does it? None of these sentences makes sense so it
looks like we’ll have to come up with another phrase type, one that take an intensifier,
while, at the same time, being something other than an adjective phrase. We’ve seen that
these words can’t be used to modify nouns, and at the same time, if we go back and look
at the original sentences we started with above:

He went quietly.
The rather unmannerly dog ate very loudly.
The folks in my programming class typed quite quickly

...the word quietly, loudly, and I all modify (talk about) the verb in the sentence: quietly
describes how the person in the first sentence went, loudly describes how the dog ate, and
the folks in the programming class typed (the verb) quickly. We’ll find, after a while, that
these phrases appear only with particular types of verbs but for the mean time let’s just
give them a name and determine how to diagram these.

The new item that we have to identify is called an adverb because it modifies
verbs. And because, as shown above in the case of very loudly and quite quickly phrase
type is called an adverb phrase and can be described as follows

AdvP=> (int) adv






So that the sentences listed above, for instance, can be diagrammed:

S
e .
NP VP

|

Pro \ Adv
He  went quietly.

S \
(You do the front) VP
AdvP

\Y int Adv
The  rather unmannerly dog ate very loudly.

(same here) VP\

AdvP

I\

V int Adv
The folks in my  programming class typed  quite quickly.





Shall we try some of these sentences out? Here you go:

NogakowdnpE

This grammar homework is becoming rather complicated.

The children on the playground at keys laughed almost hysterically.

My rather small computer class worked quietly.

I could write these sentences on my computer at the front of the classroom.
That sentence is a semi-good pizza question.

Some of these computers crash very often.

The students scream vigorously.
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The Verb Phrase: Helper Verbs

So far we have seen how the verb phrase seems to include a variety of items--
noun phrases, adjective phrases and adverb phrases--that we have already dealt with in
the sentence subject. We have also seen one new phrasal structure that looks a bit like an
adjective phrase, but does not seem to occupy other adjective phrase slots, and also seems
to do another job (it modifies verbs, and has to do more with verbs). We recognized that
this item is called an and that it takes an intensifier like a adjective. As such it resides in
“adverb phrase.” As we have identified all of the items mentioned above we have also
noticed, and waited patiently for an explanation of that item which, until now, has been
referred to only as “the verb.” Finally we can look at the verb a little more closely. (if
you are saying “Great!!” at this point, you really want to think about getting out a bit
more...we’re talking grammar here.)

Verbs have a lot of work to do, as they are the “do” words, the words that show
whatever action is being performed in the sentence. If sentences were like bees and had
“drones” that sat around and didn’t do much on their own then the noun phrase would be
the equivalent of a sentence’s “drones” as they mostly just sit there taking up space,
naming something. The verbs on the other hand would have to be the sentence’s
workers: they show how noun phrases are related to one another (in the case of copular
verbs like be, and some uses of appear and seem), they show actions when needed, and
they are also given the extra job (as if they don’t already have enough to do!!) in English,
with showing things like tense (past, present, future), and whether action is proceeding or
completed. Verbs have a lot of work to do.

Verbs do all of their work with a relatively simple structure that looks like this:

VP=> (Aux) V

where

{(M )(Haveen)(Bemg)}
Aux — .

Do

What does all of this mean? Well first of all there’s the verb itself, which can stand by
itself as in sentences like:

1. The dog ate the food
2. The light was broken.
3. My computer runs on electricity.

Each of these sentences includes a simple verb on its own: ate, was, runs. Verbs by
themselves like this are great for showing simple actions and relationships. But
adding the helper verbs have allows us to show that an action is complete i.e.:

1. The dog has eaten the food.






2. The branch has broken.
3. The students had written the test.

Meanwhile using one version of the helper verb be allows us to show that an action is
ongoing:

4. The dog is eating the food.

5. The light was being broken.

6. My computer was running on electricity.

And combining the two

7. The dog has been eating his food.
8. My computer had been running on electricity.

Allows us to state confirm or emphasize that an action had been taking place...tricky
stuff.

Adding the helper verbs have and be, allows us to show some fairly sophisticated
information about the state of an action: whether it is or was complete, and whether it
was observed as being in progress. From a grammatical point of view it is worth noting
how the main verb changes as we add these auxiliaries, i.e. the main verb takes the form
determined by the helper verb immediately in front of the helper. If the auxiliary
includes “has” then the main verb takes what linguists call the “en” form: eaten “been,”
“run” (run is “irregular” because it does not simply change according to the “en” rule.
Instead there is an irregular ending). Likewise when we add the helper verb “be” the
main verb changes to its “ing” form: “eating,” “being,” “running.” And finally, if you
add both helpers the main verb seems to take the form of the helper that is closest to it,
i.e., again, the “ing” form. And what’s really cool here, is that if you add both, even the
second helper verb changes form, and takes the ending determined by the previous helper
verb. Thus for instance if we go from:

I was typing
to
I had been typing.

Adding the helper verb have changes the helper verb be to the en form.
Once again we can show how all this happens using one of our descriptions, i.e.:

{(M )(Haveen)(Bemg)}
Aux — N

Do

The expression shown above reflects the way that the helper verbs have and be affect the
next verbal element (the next part of the verb) by adding the subscript “en” and “ing” to
them.





So is that it? Are there any more parts to the Auxiliary. As the diagram above
indicates, there is actually one more part the Modal. Modals are words like “shall,”
“should,” “might,” “must,” “could” etc. Modal verbs, “provide information about the
function of the main verb. The type of information that they provide varies quite a bit, as
they can show things like: intent—I shall go to the theatre; probability—I might go to the
theatre; and possibility—I could go to the theatre.

The combination of modals, what is sometimes called the perfective participial
(the thing we called have ¢, above) and the progressive participial (the thing we called be
ingabove) allows us to really colour a main verb so that it is possible to say things like:

1. The dog should have eaten the food
2. The light may be broken.
3. My computer could have run on kerosene.

Is that is sir? ...can we diagram a few now? Well actually no....because there
does seem to be one other word that can be used in the aux. The modal, and two
auxiliaries can be replaced with the helper verb “do” ...but as the auxiliary description
shown above suggests, this helper must be used on its own. Thus it is possible to say:

1. The dog did eat his food.
2. My computer did run on really good gasoline.

So verbs do have a lot to do (bad pun alert). The down side of this situation is
that as students trying to show that we understand that these components of the verb
exists, we need to account for all of these little bits. The upside is that this process really
isn’t that difficult mostly because these items always appear in the same simple order., ie.
there’s none of the funny weird recursion stuff that we saw in the subject noun phrase.
Lets try to draw sentence trees for a few:

The boy on the bicycle should have been doing his homework.





My grammar homework may be incomplete.

My geography homework will be finished by the beginning of class.

Homework—draw sentence trees for these babies (note that these sentences have

an “extra” item at the end—we will be talking about these next class. For the
meantime though see if you can diagram these elements anyway.

1.
2.
3.

Verb phrases might be easy for some.

Noun phrases should be written with a pen.

Adjective phrases have been driving my very grammar-phobic friend
crazy.

The girl in the third desk in the second row of my classroom had been
seeing really awful, complicated, nasty sentence trees in her sleep.

I have been given too many long, difficult, very complicated sentences.






Verb Phrase: Passive Be

So far we have seen that the verb phrase consists of the following elements:
VP=2> (Aux) V

where

Do

{(M )(Haveen)(Be.ng)}
Aux — .

There’s one more element though, i.e.:

(M)(Have.)(Be,, |Be.,
Aux — .
Do

This last item, another form of the verb be is called “passive be” and is used to form
sentence of that include what is referred to as “passive voice.” Like havee, and being ,
been affects the verb following it by turning that verb into the passive form. Thus for
instance the sentence

I saw him in a store.
Can be turned into a passive sentence as follows:
He was seen in a store.
And the following sentences:
1. The student examined the book .
2. The article in the paper described many ways of using carbon fibres.
3. The geese ate the grass on the lawn.

Can be turned into passive versions as follows:

1. The book was examined by the student.

2. Many ways of using carbon fibres were described by the article in the
paper.

3. The grass on the lawn was eaten by the geese.

The process of diagramming these sentences is not dramatically different relative to those
examined in our discussion of the previous verbal elements, i.e.:





\

NP (you do this) /P
Aux PP

Been V
1. The field was examined by the boy.

(we’ll diagram the ones below in class)

2. Many ways of using carbon fibers were described by the article in the paper.





3. The grass on the lawn was eaten by the geese.

Homework:
Diagram the following sentences completely.

1. The students on the bus in the school’s parking lot are going to a trade exhibition
at some center in Pembroke.

They have been warned about their behaviour.

You might have been to a similar exhibition.

This homework should be completed by Monday.

The last question on an exercise like this one is often difficult.

arwn
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